Appendix 6: Case study facilitation 

Facilitating a case study

A practical guide (Adapted from Dr Richard C. Dicker and other CDC material)

Prepare yourself

1.
Know the case study well. Review the answers and anticipate possible mistakes. Know what topics and questions will be addressed later in the case study. Review appropriate background materials. You should feel comfortable with the objectives (usually epidemiologic principles) addressed in the case study (e.g., list the components of descriptive epidemiology). You should also know something about the subject matter (e.g., asthma), although you needn't be an expert on it.

2.
Know your audience. Know what background they have in order to pitch the discussion and examples at the appropriate level (If you do not know the backgrounds of the participants in advance, you should gather this information at the first session.)

3.
Estimate timing. Check how much time is allotted for the case study. Then review the case study and estimate how much time you want or think you need to spend on each question. (Some questions take much longer than others.)  Then outline what pace to follow, where you want to take a break, etc. When starting the case study, you should countdown according to the time at which you need to finish so that you complete it in time.

4.
Decide the learning approach for each question. For many questions, you can simply have an immediate, open discussion. For other questions, you might ask the students to take a few minutes to write down a list or do a calculation. For some questions (for example, "What items would you include in designing a questionnaire?"), small groups are better than individuals or large groups. For such questions, plan to break the class into groups of 3-4. For some questions that involve completing complex tables, you might need to draw the table shell on a flip chart in advance.

5.
Think up good examples. Come up with examples from different subject areas that illustrate the same point. Come up with examples from your own background, if possible, since you will be able to talk about them convincingly.

6.
Coordinate with other instructor. If you will be co-teaching with another instructor, decide which instructor will do what. Usually, instructors alternate taking the lead on questions. The one that does not have the lead on a particular question can provide support by acting as "scribe" at the blackboard, or offering other examples, etc.
Prepare the room

1.
Arrange tables and chairs in a circle or square, so that everyone will be able to see everyone else.

2.
Draw table shells on flip charts as needed.

3.
Put the instructors' names on the board.

The introduction

1.
When its time to begin, introduce yourself and briefly describe your background.

2.
Ask students to introduce themselves, if they have not already met.

3.
If this is the first case study activity, outline the philosophy and process used to teach the classroom case study.  For example:

"We will go around the room with each person reading out loud a paragraph or section of the case study.  If you come to a question, read the question, then try to answer it briefly.  If the question asks for a list, then give one or maybe two items, not the whole list.  We (the instructors) will then try to get the others to participate in the discussion." 

"This is a group process.  Students should learn from one another and can teach one another.  However, we need to keep the objectives of the case study in mind."

"Our role is as facilitators.  We will try to keep the discussions on track.  We know the case studies pretty well, and we hope we can handle most of your questions.  However, the case studies cover a wide range of epidemiologic, bio statistical, and subject matter areas, and we are not experts on everything.  If we don't know, and no one else in the group knows, we'll try to get you an answer next time, or direct you to someone who should know."

Facilitation techniques

1.
Enthusiasm is CRITICAL!

2.
Read the objectives at the beginning, focus on them during the session and review them at the conclusion.

3.
Keep it simple.  It is appropriate for you to try to explain the material so everyone knows the basics.  But don't try to impress students with how much you know.  Don't be driven by the most advanced students who might be interested in issues that are too complex or tangential for the majority of the group. Also, do not get bogged down in clinical issues.

4.
General tips:

· Listen attentively and use eye contact effectively.

· Don't be condescending.  Don't say anything that could be construed as an indication that the student(s) are not respected.

· If possible, do not directly correct or contradict what a student says.  Instead, ask other students what they got for an answer, or ask the student to review how he/she came up with that answer in order to identify the source of the error (e.g., does anyone agree? Disagree?).

· You do not need to comment on every statement made by a student.  Rather, try to have students react to what the others say.  Likewise, if a student asks a question, direct it back to the group.

5.
Get as many people involved in each discussion as possible. Don't pick on the initial responder.  After someone has read the question and attempted in any way to answer it, thank them, then open it up for others:
"Would anyone like to add anything to that?  Would anyone like to disagree?"

6.
During the discussions, bring to bear your (and their) unique backgrounds.  As mentioned above, seek out examples from different backgrounds that illustrate the same principle.

7.
Try to draw in the quieter persons in the group.  Be careful in calling on non-volunteers.  But you can appeal to the unique background of an individual, e.g., "You mentioned that you were involved in ________.  When you worked on that project, how did your team handle ____?"

8.
At the end of a lengthy or far-ranging discussion, summarize (or have someone summarize) the main or "take home" points of the discussion.  This is a good time to call on the most advanced students, since they will feel more comfortable providing a summary.
Handling challenging situations

Even the most experienced trainers encounter situations in which the group process is affected due to the behaviour of one or more of the group members.  When this occurs, it is necessary for the trainer to take action or there will be a negative affect on the group. There is no one perfect solution for each situation.  Actually, there is usually more than one solution, so consider alternatives before acting. Whatever the situation, it is important to maintain the self-esteem of the individuals exhibiting the behaviour. This section describes ways to:

· Solve challenging problems when they arise during training;

· Identify potential problems and change the environment to prevent potential problems.

One person is monopolizing the group

· When the trainee stops for breath, thank the person, refocus the attention by restating the relevant points and then move on by starting another discussion or asking, “Are there any other questions?”

· Ask the person to clarify the direction (“I’m not certain we are clear on how this fits in to our discussion – would you please clarify?”)

· Take blame (“Something I’ve said has led us off track, let’s get back to discussing___”)

· Set expectations at the beginning; let the group know that you will try and help everyone participate 

One person is not involved or is still thinking about the previous topic:

· Put trainees in groups of two or three for discussions or practice exercises

· Spend time at the beginning of class allowing trainees time to get acquainted to prevent this

· Take a break and rearrange the chairs

· Summarize and restate purposes

One person looks interested but never talks

· Divide the group into smaller groups for discussion

· Find out about her or his experience and ask, “What has your experience been in this area?”

· Give everyone a chance to write down their responses to an answer and then go around the room and have everyone provide one answer at a time

· Gain his/her confidence by talking with him/her before and after the session and during breaks

· Thank her/him for contributions to discussions

· Respect her/his wishes not to talk (it does not mean that learning is not happening)

A couple of people continue to carry on private conversations, arguing points with the person next to them

· Stop everything and silently wait for the group to come back together

· Remind everyone that you will not be able to complete the work efficiently unless only one group member is heard from at a time

· Break the group into smaller groups and use a technique to separate the distracters

· Rearrange chairs at the break

· Ask those in private conversation to demonstrate a skill you are teaching

A group of people is antagonistic and causing discomfort to the group

· Establish some group rules for the disagreement, ask others to serve as observers and encourage them to air the issues so others can be involved

· Note that “It seems you two disagree on this issue, how do the others of you feel on this topic?”

·  Thank the persons by saying, “You have highlighted this issue for us.  Break into small groups and discuss it.”

The whole class is sharply divided on an issue

· Put the groups in pairs and mix the groups

· Have a formal debate, give each group a specific amount of time to prepare their arguments

· Do not lose your temper or get drawn into the controversy

· Talk with the group about problem solving, what are the methods to resolve this problem

· Ask to group for permission to move on even though the issue is unresolved

One person is openly hostile, criticizes and blames others, or interrupts

· Paraphrase the issue that the person says to make sure you understand

· When the person says something wrong, ask the group, “That’s one way to look at it, would others in the group like to express their opinions.”

· Do not lose your temper

· If criticized, say “That’s an interesting opinion, what do you rest of you think?”

· Agree with his or her right to have an opinion

· Do not get in a long discussion with the person, ask to speak with him later so you do not take time away from the rest of the trainees

· Agree with the parts of her comments that are true and disagree with the rest by providing simple, clear facts

· Speak to the person outside of class and away from the other trainees

Participants seem bored and indifferent

· Change activities

· Ask the bored person for his/her opinion

· Take a break, suggest fresh air

· Check temperature in the room and, if possible, lower the temperature of a hot room 

· Do stretching exercises with the group

· Pose a controversial question

· Acknowledge that you may not be meeting the group’s needs; break the group into small groups and ask them to come up with some ideas to address the topic for the remaining class time

· Give options (“Would you like to take a break now or in 5 minutes?”)

· Rearrange the room; push tables to the side, put chairs in a circle

· Assign specific tasks to individuals to get more people involved (note taker, summarizer, timekeeper, scribe on the flip chart or board

· Remember, you cannot change people.  Some people may appear bored or non-participative because there are other issues in their lives.  If the behaviour is not disrupting the group, one option is to ignore them.

Summary points

· Use the learning objectives as your excuse: If side-tracked, ask the group if the current process is contributing to the learning objectives

· If disrupting behaviours occur, assess the problem and consider your possible responses

· Remain calm no matter what happens and do not lose your temper

· When handling a problem behaviour, maintain the self-esteem of the person (s) involved

